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ABSTPACT

tssessment of the format and content of a teacher
in-service proaram on the agaressive child is the topic of this
study. The program was presented by the Alexaniria Community Mental
Health Center to 284 elementary teachers from the local community.
Tte teachers were asked to fill out pre- and poste-workshop
aguestionnaires redarding their expectations for the workshop anA
their attitudes about aagressive children. 2lthough the data
dathering method wus inadequate for makina definitive staterents
regarding attitude chanye, several issues were illuminated by the
questionnaire, Teachers were pleased with the format but Airavpointe4d
in the theoretical content of the wor¥shop, thus raisina the question
of whether mental health staffs can shift from their need to deal
vith the theoretical to teachers! neeis for recelving lirect
technical guidance in classroom manaagement of the aagressive child.
Tt also posed the gquestion of whether the mental health staff should
he the agent to brovide this type of in-service proaram to teacherse,
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AGGRESSIVE BEHAVIORs RESEARCH IN THE MODIFICAZTION
OF TEACHERS! ATTITUDES
Ee JUDITH KRASNOW, JANE He THAYER, EDWARD H. WEISS

I. Introduoction

Conmultation services are the backbone of the preventive prgiam of
ay commnity mental health center. For several years, the staff of the
Alexandria Cormnity liental Health Center hes offered a variety of oone
sultation services to the publio schools of the commnity. The consulta-
tions offered wore either the traditional case«fresontation approach where
taschera, prinoipals, and guidance oounselors presented problems of students
for disoussion, or the consultes=centered approach which helped teachere
exanine their own bahavior provoked by the atudent.’

Sinte covsultation to the schools had bean offered for several iéars,
1% was deoided to evaluate this need objentively to datermmine the ussfule
ness of this program to the consulteess Therefors the consultess wore
asked to respond aronymously %0 questionnaires to help the Center in
planrdrg ite ocongultation progranm for the following year. Rosponses to
the questionnaires revealed that the majority of teaohers preferred a
didaotio workshop approach rather than the case-orientod format, The
toplos rost frequently suggeated as areao for discussion wore the aggres-
dive child »nd ti» underachiaver,

The Center's Etucation Committes met with represantatives of the
1; elementary schools in the Fall of 1968 to ohoose a topic and decide
on the format, All present indicated a desire for a workshop on the



2,

aggrvssive child, to be held on an ineservice training day so all could
attend and decidod cn a format which inoluded a kaynote speaker; followed
by small discussion groups to be led by a mental health professional.

The Eduocation Cormittee, upon the recormendation of the group, spoke
with the school administration personnel who fully cooperated in planning
the workshop es an ineporvice day program. Because of tho large mumber
of teachers in the ¢l2omentary sochools, two workshop sessions were planned:
e in Jammary '69 for seven of the schools, and one in Marsh '69 for the
othor seven schools, hereafter referred to as Workshop /1 and Workshop #2,
regspsotively.

Sehool pereonnyl were inoluded in the plamning phases of each step.
Arrengemants within the sohool syatem were handled by the school adminis
tration, who infommd all teachsrs about the workshopae The Conter's
rasponsibility was to provide thy keynote spesaker and disoussion leadsrs.
W hold several training sessions for' discusaion leaders ocoraisting of
reporting on artioles 2) by 5, 6, 9 dealing with ths dynanios of aggres-
sion in children and the handling nf disoipline in the olassrooms Discuse
sion leaders were provided in advance with an outidne of the keynote talk
given by Mrs Merls Van Dyks, Assistant Professsr of Speoial Bdusation at
Ooorge Washington University, Washington, D, C,

Since thia was ocur firet attespt at a large workshop epproach, we
decided to evaluate the affectivensss of the worishup to help our staff
in planning future consultative and educative offorts in the ocsemmdty.
With this in mdnd, we constiucted a queationnaire to be given ¢to all
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workshop partioipants to assess:
1., the oxpeotation of teachers regarding the workshop;
2, thelr owrrent attitudes towards the sggressive child and towards
olasarocm sanagement for the child; and
3. change in these attitudes following the workshep.

II, Method and Procedure

Study Population

The population of this study oonsisted of 200 elementary school
teachers (first through sixth grades) from the i publio suhools of
Alexandrias Two worke' ps identical in gtrvoture wero presented (Jamwary 30
and March 20, 1969). Tho teaoher population (Ui0) of the first workshop
wag from tho peven eastern, downtown schools of Alexandria. The teachers
(140) of the more suburban western areas of Alexandria attended the second
workshop.

estionnaires
A1l the teachers were asked to complete a quostionnaire, anonymously.

e quesbtionnaires contained three seotions of multipls choice design. The
firet ssotion evaluated the workshop exporisnce. The seoond weotion dealt
with assensing teachery' attitudes about peraonality oharaoteristing of the

aggressive ochild, The last aootion perta.ned to mansgement techniques.

Procedyre
T™e format design of each workshop was identical:t a forty-five mimite

keynote speech, and ten discussion groupe (an hour and a half in lsngth),
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not to exnesd 1L participants in each group.
The content of the keynote addiess focused on the followings

1. an overview of historical concepts of aggression, from
analytio theory to a behavioral model approachj

2, broad types of sggression including the aotive, acting-out
and passive-aggresaive c¢hildj

3+ the implications of theso types for the teaching-learning
process; and

4, the pattern and prodiotebility of sggression, &3 ws9ll as
the effeots of tho physical and phenomenologiocal milieu
on the behavior of the child.

The teachers of Workshop #1 received the entiru questionnaire one
month after the workehope To maintain the anonymity of the responder,
gslf-addressed anvelopes were inoluded. Tho teachers attending Workshop
{2 wore asked to respond to the seotions uf the questionnaire dealing
with teachers attitudes atout aggressive childien and managemsnt techniques
epproxinately two weoks prior to the workshops Bach of these pre-workshop
questionnaires was numberods The teachers were asked to record the number
of their 'nestionnaires ag it would be needed laler. After the workshop,
Qeostivnnaires with all three sections, which now inoluded the part dealing
vith the evaluation of the workshop experience, were handed to each teacher
ty their group leader to bo returnod in the self-addrossed envelopes sup-
plieds Tho teachers wore asked to record at the top of this questionnaire
the mmber they had 10ceived on their pre-workshop questionnaire, sgain
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maintaining anonymity of the responder but enabling comparison of pre-and poste
responses dealing with attitudes and nanagement ideas.

Date Collaction and Evalyation
Ninety-seven questionnaires or 70% of the questionnaires were returned

by the teachers attending Workahop #1. From Workshop #2, 119 teachars or
85% raturned the preeworkehop questionnaires, 50% or 70 responded tc the
post-workshop quostionnaires; however, only 28 of the 70 teachers (or LO%
of the 70) had remembered their numbers, Therefore, only these teachers
oould be evaluated as a matched group in terms of changoe in attitude fcl-
lowing the workshop.

Frequency oounts of the responses t® each question were tabulated
within each workshop and aoross the two workshops. Chi Square tests
wore performed on the frequency counts for each queation in order to
eatab,lish the significance (or lack of significance) of the responses
at the .05 level of confidenco. Where the cell oount exceeded five,
intergroup comparisons wore nmade of pre-and posteresponses in accordance
with the vse of tho Chi Square test (Soisel).a vhere frequenoies were
leas than five, a Fisher Exaet Probability test was performed to detormine
significant differences in pre-and posteresponse direoticn.

I1I. Results

The majority of teachors wers pleared with the topio and format of
the workshops Bighty-seven per cont of the respondents stated that the
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subject of the sg~ressive child was the one they wished to discusss Over
3/L of the teachors (79%) liked having the workshop as part of in-service
training. Approximately 70% approved of the format of speaker first,
followed by emall disoussion groups.

With respeot to teachers’ expeotations 23 to what they would gain
from the workshop, the majority fooused on understanding morv about dealing
with the eggreseive child. However, whareas 78% expected to gain insight
into tho teacher's role in dealirg with sggreseion, oniy 1/3 (3l%) btelieved
that their expectations were fulfilleds Almost two;thirda (618) of the
teachers oxpsoted to learn about the teachsr's relationship with the
sggrossive ohlld, Twenty-five per cent expeoted to learn new waye of
clasaroom mansgements Only 16Z beldsved that they actually did learn new
way8e Whereas, a 1ittle more than half the teachers (53%) expacted to
learn about what motivates the sggressive child's behavior, less than one
third folt their expoctations were fulfilleds It was only in two areas,
goetting a chance to spoak with other teathers about common prodblems, and
loarning about the dynamdos of sggresaicn, that ths expactat.ons of the
teachers wore fulfilled to a langer degree.

The teachera were disappointed in tha workshop in several areas.
Saventy per ¢en\ wantod more holp in understanding the teacher'e role in
doaliing with sggression. Over one third (37%) desired moro information
on what motivates the aggressive child. Tho same porcentege of toachere
peoforved nore time to question the speaker for 6larifications Hany of
the teachers desired more conorete information on curriculus management,
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With respeot to their participation, almost two thirds of the teachers
rataed their participation in the workehop &3 active.

Suggestions from the teachers varied as to the format and content
of future workshops. Of those responding to this question, several
recormended that more conorete information be presented about dealing with
behavior and dealing with specific problems. Some wanted more structured
small group dlscussions with smaller groups and more direotion from the
group leader. Generally, commants fooused on making the workshop more
rolevant to teachers' speoific problems and with more information given
by the "expeuvta."

Atbitudes and Managemont
A Chi Square test of significance wes verformed on the data dealing

with teachers! attitudes toward the aggreassive child for each question on
the frequencies of response aoross the three possible repliss (yes, no,
undeoided)s Teble I presunts the frequency distribution for the total
post sample (Jan. 30th and post Naroh 20th groups) for each question,
the direction of response and lsvel of significance reached in the final
one;eauplo Chi Squaro teat botween the two (1.e., yes, no) largest response
categorioss (Sue Appendix for Tadble 1)

Therefore, it nay be stated with statistical confidence that toachers
fool that the aggruvssive child is

Lonely Sensitive

Anxious about his behavior Perceptive

Inconsiderate of others' feelings Intelligent
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Rebellious Not brain demsged
Enjoying his acting-out behavior Not poor in athletics
A bhully Concerned about what others
think of him
Unhappy
Difficult to understand (what
Disliked by otbors causes his behavior)
Selfish Not easy to oontrol
Difficult to hardle Nnt a soapegoat
Having troubly controlling behavior Sensitive to teachers' feelings
about hin

Without confidence
Able to do acadomic work

Feoling adults are mean
Unsupervised at home

Not bound to fail
Uneomfortable with his
Not a hopaleans case behavior
Table II presents the signiticant direction of response for each of the
forty questions for the January 30, the pre-NMarch and the post-March groups.
(Seo Appendix), Comparing responses of our Jamary and March greup, we found
they were sirilar in their response on attitudes.

Conpoaite Plotupe of Teaohorp: Attitydes
Teachers do not soo the aggressive child as less intelligent than

the other students nor do they o141 organic ceredral dysfunctioning is

an isportant determinant of eggressive behavior. Nost teachers view the
child as being perceptive and capable of doing the school assigmmnts. They
are inclined to 1o sympathetio towards the ohild when thay think c¢f{ vhat
inrer foelings the child experiences, Thus thay food the aggressive child
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i1s a lonely, unhappy individual, concerned with what his peers and teachers
think of him. Many view the child as being sensitive as well as anxlous
about his behavior.

But when teachers deal with the child's object relationships, they tend
to reverse themselves and less sympathetic respons:s emerge as they regard
the chlld as a bully, selfish and disliked by others. A number of teachers
feel the child receives satlsfaction out of his rebellicus behavior. In
contrast to their previous feelings regarding the child's sensitivity and
concern over peoples’ opinion of him, he 1s now rogarded as inconsiderate
of others. It was of Interest to f£ind out that niany teachers who thought
the chlld was uncomfortable with his behavior nonetheless felt hs had no
control over it. Yet, no statistically significant difference allowed for
the possibility of organic '"brain damage" factors as a source of this lack
of control problem,

In viewirg the child's home life, the teachers felt that although
the child was not necessarily from a poor academic background, he wcs probably
unsupervised at home and that a lack of structure pervaded his home envirorment.
As for the teachers! problems with this type of child, the results pitifully
point to the overwhelming sense of frustration in trying to understand why
the child be_haves as he doess No matter what they try, the child doss not
respond to the teachers'! help when it is offered.

In gpite of all the difficulties, teachers are mot ready to give up
on the childj they neither see the child as hopeless ﬁor necessarily bound
to be a failure in life,
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Matohed Sample
In regpeot to our matched group, which was the only group that could

be evaluated in terms of change in attitude response from pre to post, only
on one question was there a significant change in direction of response
after the workshop experience. (Sve Table III in the Appendix). On the
pre=March 20 questionnaire, ths majority of the teachers responded "yes"

to "aggressive children are usually bullies." However, on the post questione-
naire, a significant number changed their response to "no.," It 1s perhaps
presumptuous to make any definitive statements about the effect the workshop
may have had upon any change or lack of change in attituds for the total
tescher population, as this matched sample was too small.

Management
Chi squares were also performed on the responses to the eighteen

management quest:lons. Of the total post group responsed, fifteen of the
eighteen questions pertaining to the management of the aggressive child
reachad ths .05 level of significance. The direction of the significant
response to each question across the total post sampls is prssented in
Table IV. The significant responses indicate that teachers would handle
the aggressive child by:

Not sending him home Speaking to their supervisor
sbout the problem
Not trying to ignore him
Talking to the child alone
Not yelling at him to stop about his behavior
Not physically hLolding him uniil Talking to his parents

he stops
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Not asking other students to Having him seen by the prine

handle the problem cipal, guidance counselor
and pupil personnel services

Not being permissive

Being strict
Meking provisions for special
activity Being Kind
Not removing him from the
¢clagsroom

It 18 noted in a comparison of statistlcs aoross the three groups
(Table V), that in these fifteen significant responses there were ho rever-
sals in direction of response (yes va. no) aoross any of the three groups.
Table VI presents the results of the 2X2 Chi Square tests and (where the cell
frequencies were below five), the Ficher Exact Probability analysis performed
on the responses to the eighteen management questions in the twenty-elght
correlated pre and post questionnaires. None of the statistical evaluations
revealed significant changes on the mansgement questions for the matched
groups. (See Appendix).

Compogite Picture of Teachers' Management of Child
The varieties of ways to handle this type of child in the classroom

as seen by the teachers reflect the high level of fruestration in geleoting
any one mevhod that 1e always effective.

Their handling of the child rarges from speaking to him alone to sending
the child out of the classrcoin to the principal or guldance counselor. No
teacher feels there 1s any advantage to purposely ignore the child, but
neither do they fcsl yelling at him nor physically holding the child to be
any use either. Their main feeling 4s that it is necessary to be kind but
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Ugtriot" and certainly "not permissive." Many feel givirg the childi special
attention inoluding having special activitiaes available to him during the
school hours 1s a useful tool to have avallable to teachers.

The concept of having some support from their ‘:!mediat.e suparvisor to
go to for help when faced with crises presented by an aggressive child is
also an importent and desirable choices There was no desire on the teachers!'
part to send the chlld home for his disruptive behavior. But at the same
time, although other students are observers of tha interchange between a dis-
ruptive student and his teacher, the utilization of these other students in
the classroom as a buffer zone for the aggressive child is not part of the
armamentarium used by teachers in their management techdiques.

IV, Summary and Conclusions

The results of the questionnaires indicated that the teachers over-
vhelningly approved of the structural aspects of the workshop; yet the
majority were disappointed with the content that was presented. The
majority had anticipated a didactic approach in which they would learn
sbout concrete management techniques for dealing with the aggressive child,
On the other hand, the feous of the workshop from the mental health personnel
point of view was non-directive, a group dynamic orientation in which no
specific management technique was advocated and an aveldancs of ‘recipe"
type discussions prevaileds The objectives of the keynote address and the
small group disoussions were to look at sggression as an interpersonal
phsaomenon, to explore the teachsr's role in dealing with aggression in the
gsocial milieu cf the classroom, to stimilete the teachors to explore their
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feelings about the sggressiveness of the acting;-out child, and to look at
the meaning of the aggressive behavior. Thus, there was a difference in
expectations hetween the teachers and mental health personnele. The latter
were not aware of the specificity of teacher's expectetions prior to the
works'.ap, although the teachers and other school personnel were involved
in the plenning,

The responses to the questionnaires would suggest that future workshops
might ve perceived as more useful by teachers if the focus was on translating
the theory »egarding the aggressive child's behavior into classroom practices,
It wes unrealistic to expect that teachers could become involved in under-
standing the dynamics of aggressive behavior, whan they were more concerned
with the "what to do, how to do" approach of dealing with the childe The
mental health person, however, was reluctant to translate behavior and
motivational thsory into mechanical solutions which should not be applied
indiscriminately to every childe. The results of the workshop pointed out
the failure of mental health persons to apply the cardinal rule in working
with peoples 1l.e., accept and start where the client 1s and then move to
mtually acceptable goals. This raises the question of whether mental health
staff are the best persons to lead a workshop and discussion groups for teachers.
Teachers are used to planning and presenting material in a more itructured,
formal mamner, focusing upzut the acquisition of knowledge and skills and,
therefore, expect something similar from a workshop. By contrast, many
mental health personnel are geared to a less ztructured approache

Since teachers prefer cenferences oriented to conocrete management

solutions, behavior modification techniques, the life-space interviewing
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of Redl or role:play'.lng might meet this need. Although it i1s questionable
vhether any of these techniques alone will suffice for the teachers, they
would provide some framework within which the teacher can perform and feel
secure that there is a method that will succeeds By reducing the teacher's
anxlety, arming him with tools expected to succead, the added confidence may
breed its own success regardless of the method itself.

Since teachers sald that their expectations were met in the area of
sharing with others, the format of future workshops could maximize this
aspecte For example, mors time could be allotted for questioning the
keynote speaker. Also, the discussion groups could be smaller. Whereas
fourteen members per group wers anticipated, most discussion groups numbered
in the twentles, which may have inhibited some teachers. It may have been
more useful to have grouped together teachers of the same grade. Whereas
the planning commlttee thought that a longitudinal look at aggressive be-
havior would be useful, more data might have been shared among and been more
rolevant to teachers of the same grade.

The usefulness of this research lies primarily in the data it provides
concerning the general attitude held by teachers towards aggressive childrer.
As mentioned, the tea‘chers were inclined to be sympathetic towards ths child
when they thought about the imner feelings he experienced. They saw him as
a lonely, sensitive, perceptive, unhappy individual concerned with what his
peers and teachers thought of him.

dowever, the results indicated that the teachers were less sympathetic
with the external behavior of this child; i.e., with his object relationships,
Although the teachers could view the aggressive child as sensitive and
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concerned ebout opinions of him held by others, they could also see him as
inoonsiderate, a bully, selfish and enjoying his "acting-out" behavior.
These teachsrs considered such a child as perplexing to work with and hils
behavior as difficult to understand. Apparently often overwhelmed by a
sense of frustration in dealing with this child in the olassroom, these
teachers felt helpless in eliciting positive responsiveness and coopera=
tion from him and even assumed that he did not like them.

The teachers' responses as to how they would handle the sggressive
child reflects an equally high level of frustration in selecting a method
that will conslstently work.

This songe of frustration and the set of expectancies about the
sggressive child!s behavior undoubtedly influence the teachers' approach
to such children. The fact that the majority of these teachers expeot
ths aggressive child to be unresponsive to them, difflcult to manage,
and not to 1ike them most likely will influence the counter behavior of
the childe Allport stated in 192l

“The attitudes which others have toward us, that 1s, their expecha-

tion that we shall react in a given manner tends to compel us to

react in that manner,"1
A more recent study by Rosenthal and Jacobsen confirms this observation.
They showed that expectatic J by teachers of a student's performance ine
fluenced that pupil’s actual achievement.

The teachers wwittingly may be emitting cues which set up certain
e:xpectancies to which the aggressive child responds. Conceivably, a
vioious cirole 1s being perpetuated in which the child init)ally responds
in an sggressive mammere. The teacher, therefore, assumes the expectation
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of further acting;-out behavior, and the child learns to contime to re-
spond to this set. Put in another way, if the child does not respond to
a teacker, the teacher becomes frustrated and interprets this behavior as
the child not wanting help. This interpretation may relieve some of the
teacher's guilt when he feels helpless in reaching this child. Yet, a
negative response on the teacher's part to an apparent rejection by the
child of help offered often becomes real overt rejection for both teacher
and child, leading to further misperceptions and distancing between them.

The one area of significant change in teachers! attitudes on the
pos t-workshop questionnaire was in a shift from thinking of the aggres-
sive child as a bully to a more sympathetic view of him, no longer as a
bully. While the statistical analysis of the pre~ and post-correlated
questionnaires revealed a significant change in direction of response on
only the one question, this small matched sample of twenty-eight or forty
percent cannot be assumed to be representative of the total population of
teachers attending the second workshope Therefore, 1littls can be validly
stated about the change or lack of change in attitude after the workshop
experience for the entire teacher population.

This research effort failed to provide an adequate evaluation of the
effect of the workshop on change in teachors! attitudes toward aggressive
school childrens The method used for obtaining anonymous matched pre- and
post-questionnaires proved inadequate. Tho smallness of this matched group
and the reduced number of the post-March workshop questionnaires which were
returned may indicats a negative attitude towards £illing out the questione
naires twice. Also, the difference in timing when the two workshop
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participants received the questionnaires may have influenced the return
vate. Another issue that may be ralsed as a limitation of this study is
that of the adequacy of questionnaires in uncovering subtle changes in
attitudes. Also, there may have been changes in the teachers' attitudes
for which the questionnaires did not provide a focus.

It would be invalid to state that thare was only one significant
charge in attitude aoross the entire teacher population. However, it
can be stated for the tvrenty;-e:lght matched sample that only one s:lgn:l.f:!!—
cant change in attitude was revealed. This result coupled with the fact
that the majority of tlie teachers were disappointed in the focus of the
content of the workshop suggests that a change in consultative efforts
with schools by mental health workers in the future should be explored.
Significant results of the total post-workshop questionnairer indicated
that the teachers were quite sympathetic and aware of the inner feelings
of the acting:out child. Therefore, rather than focusing in the future on
this aspeot of sggressive behavior, methods of intervention dsaling di-
rectly with the overt behavior of thas aggressive child might more profit-
ably be offered to the teacherss The teao}{ers wore asking for techniques
to apply in the management of this type of childs The mental nealth
gponsors of the workshop did not respond sufficiently to this request.
By equipping the teacher with technical methods designed to minimize dis-
ruptive behavior, such as behavior modification intervention or the tife
space interviewling technique, the teacher!s expectations of further acting-
out behavior undoubtedly would be reduced and the perpetuation of negative
expoctancies on the part of the teacher and child would be avoideds With
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eppropriate use of soms of these techniques, the issue of the struggle
for control would appear to be minimized.

An issue that this research poses for mental health persornel is
vtisther they can shift thelr focus in order to meset the needs of the
toachers more effectively. Cen mental health persons address themselves
to direoct technical guidsnce in classroom munagement as desired by the
teachers? Can specific techniques without an awareness of the contributing
forces motivating the behavior be successful in the management of behavior?
It is the opinion of the authors that an approach which combines the recog;
nition of psychologlical forces motivating behavior with practical, concrete
intervention teciiniquas, such as behavior modification or life space inter:
viewing, is more appropriate to offer the teachers than either epproach
alone. We feel a soriss of workshops meets the pracvical issue of cost
and time and reaches a larger number of teachers.

The approach of the single child, oaae;oriented consultive work is
not adequate enough for the teachers of our overcorowded urban schools.
There is an ever increasing imbalance between the needs of the schuols
in the area of mental health and the availability of professional staff,
The implication from the results of this study for mental health workers
1s that we not only must listen: more attentively to the needs of the
teachers, but be able to respond with oreative, meaningful experiences
and programs. The need for research on consultative efforts is emphasized
as well since this is the only way that efforts can be objeotively evalu;
ated and consultation refined and yevised to meet the needs of consultees.
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APPENDIX




TABLE I
STATISTICS ON THE FORTY QUESTIONS ASSESSINO TBACHERS' ATTITUDES
ACROSS THE TOTAL POST-WORKSHOP SAMPLES

Question| Frequency rection| Signil.| Question| Frequency Direction [signil.
No., Yes No Undec. _Level No. Yes No Undec. level
1 991 2726 Yos 001 2l 36} 65| 53 | N.S. N.S.
2 891 bej2l Yos 001 22 36} 83} 3L} No 001
J 112] 25[13 Yes +001 23 13{110] 28 | No +001
L 113} 22]21 Yeos »001 24 104] 26] 2k | Yes OO0
5 69| 36|39 Yes 01 (3] 22| 9uf 39| Mo 001
6 2 [13L]17? No 001 26 53] W6} LS | NiS. | N.S.
7 118 1223 Yos 001 27 W2| 3f 8| Yes 001
8 721 37138 Yos 001 28 83] 171 59 | Yes 001
9 67| tujll Yes 05 29 sut 291 70| N.8. [ N.S.

10 16] 17|21 Yes 00 30 ‘ 38y L] 69 | N.S. N.8.
1 1] 18|30 No 001 31 L] L9l 61 | N.S. N.S.
12 69| Ls{la Yos 05 32 63] 31| 62 N.S. | N.S.
13 us | 59tlh N.S. N.8. 3 4] 65) sL| H.S. | NS
1k 80| Luj3o0 Yes 01 k11 53] 64| 30| N.S. N.S.
15 16 (103|133 No 001 35 Suj 34} 23] Yes 001
16 7{11L]32 Mo +001 36 | 65] 50 37| N.8. | NS,
17 AR Yes 05 N 7] 9] 3| Yes 001
18 127 7124 Yes 001 38 77| 33| 35| Yes 001
19 107 22]25 Yoo 001 39 11291 1} ‘% 001
20 1[138[18 No 001 Lo J103] LS | Mo 001




TABLE II

STATISTICS COMPARING THE PRE AND POST-WORKSHOP SAMPLES ON THE

FORTY QUESTICNS ASSESSING TEACHERS' ATTITUDES

Question Jan. 30 —Pro-Varoh 20 Tost Warch 20
—No. ™ Dirsction | SIgnif, | Dirooction| Signif, | Direction | Signif,
1 Yes 001 Yes 001 Yes 001
4 Yes 001 Yos 001 Yes .001
3 Yos 001 Yes 001 Yos +001
b Yes .00 Yes 001 Yes 001
5 Yos 05 Yos .05 Yos 02
6 No 001 No 001 No 001
1 Yos 00 Yos 001 Yes 001
8 Yos 01 N.S. N.S. Yes 01
9 Yos 01 Yos 001 N.S. N.8.
10 Yos 001 Yes 00 Yes 001
1n No L0 No 001 No 00
12 N.S. N.S. Yes 001 N.S. N.S.
13 S 1S N.3. N.S, HIS N.S, N.S.
14 N.S. N.S. Yes 001 Yes 001
15 No 001 No O No 00
16 No 001 No 001 No 001
1?7 N.S. N.S. Yes 001 Yes 02
18 Yes 001 Yeos 001 Yes X1
19 Tes 001 Yeos 001 Yoo 001
20 No 001 No 001 No 001




TABLE II (CONTINUED)

——

——

@estion | Ja. 30 S-Narch 20— ] Tost Farch 30—
No. Direction| Sfgmif.. | Direotiom | Signif. " | Dirsotion f Signif,

21 No 02 NeS, N.S. N.S, N.S.
22 No .05 No 001 No 001
23 No 001 No 001 No 001
2k Yes «00) Yos 001 Yes 001
25 No 001 No 001 No 001
26 N.S. N.S, N.S. N.S. N.S, N.8.
27 Yos 001 Yes 001 Yos 001
28 Yes 001 Yes 001 N.S. LIRS
29 Yos 001 N.S, N.S, NS, N.S.
30 N.S. N.S. N.S, N.S, d4S, N.S.
) N.S. N.S. N.S, N.S, N.S. N.S.
32 Yos »02 N.S. N.8. N.S. N.S.
33 N.S. N.S. No .05 N.S, N.S.
k1] N.S. N.S. N.S. N.S. N.S. N.S,
35 Yos 001 Yes ,001 Yes 001
36 N.S. N.S. Yes 001 Yoo 02

Y Yes 05 Yes 001 Yos 02

38 Yos 01 Yes 001 Yos 01

39 No 00 No 001 1o 001
Lo No 001 No 001 No 001




TABLE III
STATISTICS COMPARING THE PRE AND POST MARCH 20th CORKELATED GROUP
RESPONSES TO THE FORTY QUESTION ASSESSING TEACHERS' ATTITUDES

Question | Pre-Group ; Post-Group® ».. | Signif. Diff,
Nos "Ye‘s"%339‘@!11:‘333‘.“?’“?&‘%5%@‘%:“35&‘ -
1 23 | 3 2§ 201 3 1 1 N.8.
2 18 | v 3 19 | 3 2 N.S.
3 22 | U 1 131 7 3 Nede
L 19 | 4 5 20| 3 1 N.S.
5 1 {7 9 17 | 2 g N.S.
6 o | 27 0 0| 22 0 N.S.
( 22 | s 1 18 | L 1 N.S.
8 5 {13 8 13 8 3 N8,
9 B[ s | u | 61w | 7 .08
10 22 | 1 b 19 | 1 N.S.
1 ol !l s | o | 6 N.S.
22 U I A S U 8 N.8.
13 13 110 3 1 9|8 6 N.S.
1y 18 8 2 v 1y 5 b N.S.
15 3|23 | 2 1 3w | N.S.
16 e | 22 L 1 |17 6 N.S.
17 17 | 8 3 } 17 | 3 3 N.S.
18 2 | 3 w oa | e 1 N.S.
19 17 | 7| 3 ; 17 |3 | b N.S.
20 3 | 22 3 i o |22 2 N.S.




TABLE III (CONTINUED)

Question ~ Pre-~0rotp Tost-Croup Sgnif, WiT.

No. Yes Pr;guex;c%g“. — Yes h‘}eigue?oti;;eo.

2l 12 9 6 5 8 11 N.S,
22 L 18 6 6 12 L N.S,
23 3 22 3 2 19 2 N.S.
2L 20 3 L 20 2 1 N.8.
25 19 5 2 16 [ N.S.
26 6 11 11 n 11 N.S.
27 2/ 2 0 22 1 o N.S.
) 19 5 8 11 2 10 N.S.
29 11 8 9 3 6 1 N.S.
30 FH 9 7 5 11 N.S.
31 12 8 5 9 9 N.S.
32 12 5 11 11 s 7 N.S.
3 5 1 12 2 1 { N.S.
k17 10 | 14 ] 9 7 7 N.S.
35 22 6 0 15 6 2 N.S.
36 16 7 S 11 7 5 N.S.
37 § ) 9 6 1 7 5 N.S,
36 22 2 L 17 5 | N.S.
39 0 | 24 L 0 18 5 N.S.
Lo 1 21 6 0 18 5 N.S.




TAELE IV
STATISTICS ON THE 18 MANAGEMENT QUESTIONS ACROSS THE TOTAL
POST~WORKSHOP SAMPLES

Question ~Frequency TDireotion of Response | Signii.
100 Yes ! No Undec. Lavel
1 10 103 22 No 001
¢ 54 L7 33 N.S. N.S.
3 80 E) 16 Yes +001
L 110 ) 23 Yes 001
5 36 60 36 No W02
6 62 W3 17 N.S. N.S.
7 Y 119 12 No 001
8 13 89 30 No .00
9 19 80 33 No 001
10 129 2 9 Yes +001
11 85 20 29 Yes 001
12 116 10 11 Yos 001
13 96 1 23 Yos 00
1 88 8 Lo Yes 001
15 6 92 29 No 001
16 127 b 12 Yes 001
17 Lo 53 Lo N.S. N.S.
18 1) ) 19 Yos 001




TABLE V
STATISTICS COMPARING THE PRE AND POST-WORKSHOP SAMPLES ON THE
RIOHTEEN QUEITIONS ASSESSING MANAOEMENT PREFERENCES

Question January 30 ~Pro-March 20 —Post March 20
No. | “'Direction  Signif, | Direction  8ignif, | Direction _ Signif.
1 No 001 No 001 No +001
2 N.S. N.S. No Q01 N.S. N.S.
3 Yes 001 Yos 001 Yes 001
L Yos 001 Yos 001 Yos 001
5 N.S. N.S. No 001 N.S. N.S.
é Yos .05 Yes 01 N.S. N.S.
7 No 001 No .00, No 001
8 No 001 No + 001 Ne 001
9 No 001 No .001 No 03

10 Yes 00 Yos 001 Yos 001
1 Yos 001 Yos 001 Yos OC1
12 Yes +001 Yos 001 Yon 001
1 Yoo 001 Yos 001 Yos 001
14 Yos 02 Yes 00N Yes 001
15 No +001 No 001 No 001
16 Yeos 001 Yos 001 Yes 00
17 N.S. N.8. N.S. LIS N.8. NS,
18 Tos 00 Yos 001 Yes 001
i -




TABLE VI
STATISTICS COMPARING THE PRE AND POST MARCH 20 CORRELATED GROUP
RESPONSES TO THE 18 MANAGEMENT QUESTIONS

Question “Pre-Oroup Frequencies | Post-Group Frequencles |  Slgnif. MiT,
No, N ;;s-m No Undec. Yes No Undeo. )
1 b 20 2 1 13 5 N.S,

2 9 1 3 6 8 5 N.S.
3 17 3 11 5 L N.S.
L 23 0 2 19 0 3 N.S.
5 5 15 5 7 9 3 N.S.
6 12 6 7 9 5 é N.S.
4 0 23 2 0 20 0 N.S.
8 18 3 1 1 5 N.S.
9 6 1 b 6 8 5 N.S.
10 23 2 0 19 0 p| N.S.
11 15 [ L 12 3 ) N.S.
12 22 2 1 16 3 2 N.S.
13 18 6 2 15 2 3 N.S.
H] 15 4 5 12 L b N.S.
15 3 17 5 2 13 4 N.S.
16 25 0 1 19 1 2 N.S.
17 8 14 4 6 10 U N.S.
18 21 2 2 18 1 p | N.S.




